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CHAPTER I 
JUSTIFICATION OF THE USE OF HILD MATERIALS 
Introduction 
Harris and Smith have stated that "the best way to 
acquire most skills is to begin early and practice them 
often • • • to become a proficient reader one must read-­
regularly and often_"l In order for children to read 
"regularly and often," and to develop the lifetime habit 
reading, they should be given many opportunities to read 
for enjoyment materials which they have selected and in 
which they have some interest. Yet enhancing reading skills 
and developing a love for reading through repeated exposure 
to independent reading experiences can only be an effective 
teaching practice if the reading material is of an appropriate 
level of difficulty for the child. 
Heilman has stated that "poor readers . . . have a 
special need for materials which are easy to read, from 
the standpoint of mechanics, and yet have a high interest 
potential_,,2 The child whose experience level is in advance 
lLarry A. Harris and Carl B. Smith, ~eadin~ Instruc­
tion: Dia ostic.Teachin in the Classroom (New York: Holt, 
Rinehart arid Winston, 197 , pp. 391-392. 
2Arthur W. Heilman, Principles and Practices of 
Teaching Reading, 3rd ed. (Columbus: Charles E. Merrill, 
1972), p. 573~ 
J. 
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of his reading level has long presented a challenge to 
educators. Innumerable bibliographies of "easyn books 
have been compiled since the third decade of the twentieth 
century to aid teachers in their unending searc~ for 
reading materials commensurate with the abilities of the' 
l poor readers in their classrooms.
Within the past twenty years increasing numbers of 
books'have been published which are specifically designed 
for the reader whose maturity and interest level exceeds 
his reading level. This increased, production of materials 
which are high in interest but low in difficul.ty attests 
to an awareness on the part of both educators and publishers 
that a need for this type of material exists. 
Spache has found that children will readi1y select 
books they can identify as similar to those used by chil-
Because of the availability of high interest, low 
dren their own age or older, and that they wi11 usually 
reject books which are characteristic of a younger age 
2 group. 
difficulty (HILD) materials, a teacher need not encourage 
a junior high student of average intelligence but poor 
reading ability to select books written for primary school 
children. 
lAppendix A., p. 64. 
2George D. Spache, Good Reading for Poor Readers 
(Champaign, Ill.: Garrard Publishing Company, 1964), p. 13. 
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Statement of Purpose 
The purpose of this paper is to discuss the process 
of finding appropriate books for the poor reader in junior 
high school. The writer has approached this problem from 
two standpoints. First, the writer has presented a summary 
of literature and research dealing with student interests 
and readability of materials. Secondly, the writer"has 
compiled an annotated list of available materials which are 
high in interest but low in difficulty so that the reader 
may be aided in the selection of materials for his or her 
junior high students. 
Scope and Limitations 
Materials 
The term "high interest low difficu1ty" (HILD) \~ill 
henceforth refer to those materials specifically designed 
for the student whose interest and maturity level exceeds 
his reading level. Included in the discussion of HILD 
materials will be individual HILD works and series books 
as well as adapted or simplified classics. However, the 
discussion of selecting appropriate materials will include 
ways of determining interest and. reading level, and these 
approaches may be applied to materials other than those of 
high interest and low difficulty. In Appendix A the reader 
may also find sources listing books which were not 
originally written as HILD material. These sources have 
been provided here because of their usefulness in locating 
books for the retarded reader. 
4
 
In this paper the writer has been primarily concerned 
with evaluating HILD materials as books for independent or 
"freett reading. Free reading is defined by Dawson and 
B~an as reading which is ". . . individual, independent, 
voluntary, satisfying • • [Free reading] • • • builds a 
permanent interest in reading; it also contributes to 
fluency and ease in reading."l However, i;heir Usefulness 
as an adjunct to content area subjects or as tools through 
which reading skills may be learned is not being questioned 
or denied. 
Population 
The ensuing discussion of the selection of HILD 
materials for the poor reader has been limited to the junior 
high stUdent, rather than the elementary school student, 
because- of the increased complexity involved in the selec­
tion of materials for the older child. 
The range of reading levels within a given classroom 
widens as the children progress through school. In an 
eighth grade class, for example, abilities may range from 
a primary level to a high school level. This indicates that 
materials for independent reading should be available at 
a wide range of levels. As the range of abilities in­
creases, so does the difficulty of materials selection. 
lMildred A. Dawson and Henry A. Bamman, Fundamentals 
of Basic Reading Instruction (New York: David McKay, 1963), 
p. 88. 
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Yet as the child enters adolescence peer pressure 
becomes increasingly ~portant and selecting materials for 
him becomes complex. Lutz sympathizes with the junior high 
child having primary reading abilities because of the dearth 
of books on book lists which go below an inte~ediate 
reading level. It is extremely ~portant to the junior high 
student that the book he reads not look like a "baby book. n 
But many junior high students need the slow, repetitious 
style of a pr~ary reader. Junio·r high students, especial.ly 
those with reading problems need "books that are written 
very s~ply with a small, constantly repeated, yet gradually 
growing, vocabulary about topics of high interest to them 
specifically.nl 
The term "poor reader" in the following discussion 
may refer either to the retarded reader as defined within 
the parameters used by Smith, or the slow learner as defined 
by Dechant and Smith. 
Retarded Reader·: 
Retarded readers are the ones who, for various reasons, 
are reading below their potential • • • • Such a defini­
tion includes the student who is not reading in harmony 
with his mental ability, whether he is a bright student 
who is capable of reading beyond his grade placement, or 
an average or bright student who is reading considerably 
lUna Dell Lutz, "Books for Severely Retarded Junior 
High School Readers, n Eng1ish Journal 3.9 (October 1950): 440. 
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below his grade placement. The concern in this paper 
is with the latter group, those who are capable of reading 
materials at.their grade level or beyond but who cannot 
keep up with their peers because of their reading dis­
ability.I 
, 
Slow Learner: 
The slow learner mayor may not be retarded in terms of 
his ability level, but he is almost always retarded as 
to grade level. He generally has an IQ between 70 and 
90, and thus his major deficiency may be in the area of 
intellectual development. This pupil begins to read 
at age seven or later, will read slowly and haltingly, 
and achieves below grade level in areas other than reading, 
such as spelling and arithmetic • • • • By the time he 
reaches ninth grade, he may be reading three or four 
grade levels below his actual grade placement. 2 
The terms '!slow learner" and "retarded readerll may 
be used interchangeably within the text to represent one 
whose reading level is below his interest level and who 
therefore has a need for some specialized reading material 
which compensates for this reading deficit. The breadth of 
the gap between maturity level and reading level will not 
be dealt with specifically. It will be implied in the dis­
cussion that the discrepancy between interest level and 
reading level will be more than two years, but within the 
books reviewed in Chapter III and listed in Appendix A will 
be found those which may be appropriate for the reader whose 
reading ability is only slightly below his interest level. 
IHelen K. Smith, "Junior High Remed~al Reading,tr in 
.	 Reading Difficulties: Diagnosis l Correction, and Remediation, 
ed. \villiam K. Durr (Newarl<, Del.: Internat~ional Reading 
Association, 1970), p. 260. 
2Emerald v. Dechant and Hen~y P. Smith, Psychology
 
in Teaching Reading (Englewood Cliffs, N.J.: Prentice-Hall,
 
1977), p. 352.
 
"I 
.. ." -~,. ~'" 
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Summary 
HILD materials are appropriate for those junior high 
students who need exposure to independen~ reading experiences 
~ 
but who are unable to read books at their given grade level 
in difficulty. This paper includes both a discussion of 
the process of finding books for the poor reader and an 
annotated list of HILD materials. The emphasis in materials 
selection will be on finding books which poor readers in 
junior high can read independently and can enjoy. 
CHAPTER II 
REVIEl'l OF RELATED LITERATURE 
Introduction 
Chall has named. three factors, lis~ed in order of 
their potency, which determine why an individual selects 
a given book. Of major Lmportance is the book's access-
ability: one will obviously read only those books which 
". 
are obtainable. Of secondary importance is the book's 
readabil~ty: a book that is too difficult wi11 not be 
attempted by the reader. Finally, Chall names interest as 
a factor in influencing the reader's selection of a 
particular book. l Bond and Tinker are in partial agree­
ment· with Chall in listing factors which influence the 
reader in his book selection. They state that the reader 
will choose a book which is suitable in level of difficulty, 
but that he will also seek out a book which is suitable 
in Ittype,n in interest level, and in format. 2 
lJeanne ChaII and Emily Marston, "The Relectant 
Reader: Suggestions from Research and Practice,tt Catholic 
~ibrary World 47 {February 1976):274-275. 
2Guy L. Bond and Miles A. Tinker, ~eadingDifficulties: 
Their Diagnosis and Correction (Englewood Cliffs, N.J.: 
Prentic~-Hal1, 1973), p. 287. 
8 
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Because of the \'1ide range of interests and abi1ities 
in the junior high school, we should provide our students 
with an abundance of books from which to choose. For the 
more able readers, having a wide variety of books in the 
library or·classroom may be sufficiently motivating to 
promote a --desire to read. But for the poor reader, having 
a well-stocked library may be at least confusing, if not 
incapacitating. Encouraging a retarded reader to read, 
and aiding h~ in the selection of books which are appro­
priate for his needs, requires careful guidance on the 
part of the teacher. 
In Chapter II, the writer wi11 discuss the factors 
of interest and readability and illustrate their role in 
the selection of books for the poor reader in junior high. 
The discussion of interests will include: 
I'.	 Interests: General and Historical 
A.	 ~fuat are interests and why study them? 
B.	 How have reading interests been studied 
historically? 
c.	 ~lhat has research said about reading 
interests? 
D.	 Interpreting interest studies. 
II. Interests: Specific and Practical 
A.	 Determining students' reading interests. 
B.	 Directing children toward materials. 
III. "High Interesttt 
A.	 What is meant by UHigh Interestft ? 
B.	 Incorporating personal iIlterests with "high 
interest. n 
10
 
The discussion of readability will include: 
I. \Yhat is readability? 
II. ~A[hat is a "low difficultyn format? 
III. How is readability determined? 
Interests: General and Historical 
lfuat are Interests and 'Vhr Study Them? 
.~ interest, as defined by Paul lfitty, is "a 
disposition or tendency which impels an individual to seek 
out particular goals for persistent attention."l It has 
often been noted by both parents and teachers that chil­
dren of poor reading ability are able to perform beyond 
their expected capacity if they are sincerely interested 
in what they are reading. 
Shnayer found, in a 1969 study involving nearly 
six hundred sixth grade b~ys and girls, that stories which 
were of high interest appeal to students were comprehended 
better than those stories with low interest appeal. He 
also found that high ability students were less affected by 
reading interest than low ability students. 2 Shnayerts 
lpaul l'litty, et al., "Studies of Children t s Interest-­
A Brief Summary," in Teaching Reading: Selected Materials, 
ed. Walter Barbe (New York: Oxford University Press, 1965), 
, p. 259. 
2Sidney Shnayer,"Relationships Between Reading Interest 
and Reading Comprehension,n in Reading and Realism, ed. J. 
Allen Figurel (Newark, Del.: International Reading Associa­
tion, 1969), p. 698. 
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study, and other investigations by Wittyl and Asher,2 
lend support to the conviction that a curriculum which is to 
have maximum effectiveness for the retarded reader must 
, ­
(1) incorporate an assessment of the student's interests 
with an assessment of the student's ability, and -(2) must 
provide the slow student with materials which have a high 
interest appeal. 
How	 Have 'Reading Interests Been Studied Historicallz? 
Children's reading interests have been studied both 
by those who ga~her data in order to draw conclusions 
about reading interests in general, and by those who wish 
to determine the interests of their own students as 
individual~. 
Strang, McCullough and Traxler summarize many of the 
ways in which reading interests may be studied. 
1.	 The student may check items from a list of titles. 
2.	 The student may check items from a list of in­
terests such as adventure, animal stories, 
sports, romance, etc. 
lpaul Witty, tfInstruction--A Forward Look," in 
Teaching Reading: Selected 11aterials, ed. 'V'alter Barbe 
(New York: Oxford University Press, 1965), p. 419. 
2Steven R. Asher, Effect of Interest in Material 
on Sex Differences in Reading Comprehension (Urbana, Ill.: 
ERIC Documen~ Reproduction Service, ED 109 610, 1975), p. 3. 
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3.	 The teacher may ask students to list books they 
have read and enjoyed. 
4.	 The teacher may ask the student to keep a daily 
record of voluntary reading over a period of time. 
5.	 The teacher may keep a liprarian's record of 
books read. 
6.	 The teacher may interview the student. 
7 •. In grades seven through t'welve, the teacher may 
may ask the student to tell what kind of book or 
article he likes to read, and ask him to compose 
a title and a first paragraph that he feels 
other children his own age w~uld like to read. 
8.	 The student may check items from a list of 
fictitious annotated titles. 
9.	 The teacher may make an informal but continuous 
observation of the student's reading practices. l 
There is some disagreement as to the best method or 
combination of methods to be employed in determining stu­
dent interests. Witty and Kopel, after three revisions of 
. their interest inventory, advocated its use whenever one 
lRuth Strang, Constance McCullough, and William 
Traxler, The Im~rovement of Reading, 3rd ed. (New York: 
. ~IcGra\~-llil1, 19 1), pp. 400-401. 
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1
undertakes the study of a poor reader. Strang, 
McCullough, and Traxler concluded that although the question­
naire or interview is "most easily employed with large num­
hers of pupils, the most valid measure of what one likes 
~ 
to read is a record of what one has read over.a period
 
-
of t 1me. 2 Yet Strang and Bracken stated in an earlier
 
publication that "the best method of studying reading
 
interests i~ through daily observation supplemented by the
 
informal interview or freely written report guided by a
 
few questions. 1l3 The l'lriter has found the \'Titty and Kopel
 
.	 Interest Inventory4 to be o~ value in working with students 
who are poor readers. The interview can be given orally on 
an individual basis to those students who have not read 
enough books to be able to list their favorite, to check 
their favorite types, or to compose a paragraph in their 
favorite style. 
What. Has.Research Said About Reading Interests? 
Since before the turn of the century, researchers have 
used variations of the methods listed above by Strang et al. 
Ipaul Witty and David Kopel, "The Interest Inventory 
in Directing Childr'en' s Reading, It Ed~cation 59 (September 
1938):11-16. 
2Strang, McCullough, and Traxler, The Improvement
 
of Reading, p. 401.
 
3Ruth Strang and Dorothy Kendall Bracken, Making Better 
Readers (Boston: D. C. Heath, 1957), p. 68. 
4See Appendix B, p. 71. 
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to conduct student interest studies. Chall reminds us 
that though interests are chiefly individual, "when 
preferences of wide age groups are studied, some trends 
ap.pear. The main factors related to these trends seem to 
be maturity and sex."l The wr.iter here presents a summary 
of past research on children's interests but asks the reader 
to be mindful of the limitations of interest studies 2 before 
attempting to apply the findings of research studies 
directly to his or her own students. 
Witty et a1. state that the first compilation of 
children's interests in reading was probably made in 1893 
when M. B. C. True wrot~ a report entitled u'\fuat My Pupils 
Read. " 3 
In 1926 Arthur Jordan found that boys aged ten and 
a half to thirteen and a half were primarily interested in 
books about war and scouting, school and sports, and 
outdoor adventure, and that they preferred actual heroes 
and living characte~s to fictional ones. He also found 
that gir1s of the same age prefer to read stories of home 
life, school life, fairy tales, and love stories. He 
1Jeanne Cha11, "Ask Him to Tryon the Book for Fit," 
The Reading Teacher 7 (December 1953):84. 
2See pp. 19-21. 
3Witty et a1., "Studies of Children's Interest," 
p. 265. 
. l 
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concluded that there were marked sex differences in the 
1
reading interests of children at this age. 
L. M. Terman and Margaret Lima conducted a large 
and influential study on reading interests in 1931~ They 
foUnd that "there are certain well-defined tendencies in 
reading interests ~hat change as the child's experience 
2 grows and as his imagination and reasoning po''\'ers develop_" 
On tracing the development of book preferences of preschool 
children through high school children, they found that at 
all ages girls read more than boys. They also found that 
marked differences in reading choices appeared at age nine, 
and that the divergence of interests continued until adult 
life. 
Regarding the interests of students in junior high, 
Te~an and Lima found that boys at age twelve preferred 
biography, history, science, and stories of adventure and 
athletic prowess. Twelve-year-old girls were found to 
prefer'books about home and school life, boarding school 
and' college stories. At age twelve, girls may also read 
books of interest to boys but the reverse is . rarely true. 
At age thirteen, boys continue the interests expressed at 
age twelve. Girls begin to read adult novels, sentimental 
lArthur l-I. Jordan., Children's Interests in Reading 
(Chapel Hill, N.D.: University of North Carolina Press, 
1926), p. 20. 
2Lewis M. Terman and l1argaret Lima, Children's 
Reading: A Guide for Parents and Teachers (New York: D. 
Appleton alld Company, 1-931), p. 31. 
16
 
literature, and poetry and drama. At age fourteen both 
boys and girls begin to turn to more specialized interests 
and may often prefer periodicals to books. Boys at this 
~ge enjoy books' of technical mechanics and athletics as 
a $tory line becomes less important. The fourteen-year-old 
boy·may also read biography and books of history or travel. 
The fourteen-year-old girl prefers adult books, sentimental 
fiction and romance. Terman and Lima caution th~t girls 
at this age may go "overboard" on "sentimental trash." 
At age fifteen, reading interests usually wane. This may 
be due largely "to the competition of high-school studies 
and the distractions of new interests."l 
In a 1937 investigation, May Lazar studied the reading 
preferences of 4,300 junior high and high school pupils. 
Like Terman and Lima, Lazar found that at all ages studied, 
girls read more than boys and that there were marked sex 
. · 2differences in book preference. Witty summarizes Lazar's 
findings 
~ystery stories were ranked first by both boys and girls. 
Boys chose next, in order, adventure, detective, history, 
invention, science, nature and animals, fairy tales, 
biography, novels, stories about home and school, and 
poetry. After mystery stories girls chose and also gave 
a higher ranking to stories related to activities at 
home or at school. 3 . 
lLewis M. Terman and Margaret Lima, Children's Reading: 
A Guide for Parents and Teachers, pp. 39-43­
2May Interests Activities and 0 por­
tunities of Bri~ht e and Dull Children New York: 
Teachers College Press, 1937 , p. 51. 
3Witty et aL, "Studies of Children's Interest," p. 266 • 
. ..:5.
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In 1941 Robert Thorndike conducted a study of the 
reading preferences of ten- to fifteen-year-olds using a 
fictitious annotated titles questionnaire. He found that 
though there was a common interest in mystery stories, 
animal stories, and milder adventure stories among boys 
and girls, there were "sharp interest differences" between 
the sexes. He also noted that interests change gradually 
as a function of age, and that children of low intelligence 
are interested in topics which would appeal to the average 
child a year or two earlier. l 
Witty reports a study made in 1955 by Marion Taylor 
and Mary Schneider. The book preferences of fifth through 
eighth grade in Chicago public school pupils were studied. 
Once again a statistically significant difference between 
the interests of boys and girls was found. Boys chose 
adventure, then sports and games as major interests. Girls 
chose stories classified as "Teen-age and Romance" most 
frequently. 2 
In a large study published in 1973, George Norvell 
analyzed the reading interests of seventh through twelfth 
graders. He found that ~oys prefer 
lRobert L. Thorndike, A Comearative Studl of Chil­
dren's Reading Interests Based on a Fictitious Annotated 
Title"s Questionnaire (New York: Teachers College Press, 
1941), pp. 37-38. 
2\'1itty et al., "Studies of Children's Interest, fl 
p. 266. 
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adventure (outdoor adventure, war, scouting), outdoor 
games, school life, mystery (including activities o'f 
detectives), obvious humor, animals, patriotism, and 
male rather than female characters. Unfavorable factors 
for boys are: love, other soft sentiments, home and 
family life, didacticism, religion, reflective or phi~o­
sophical approaches, extended description, "nature" 
(flowers, trees, birds, bees), form or technique as 
a dominant factor, female characters.! 
Norvell found that the favorable special factors for girls 
are 
adventure, without grimness (mild outdoor adventure, 
games, school life, detective and other mysteries),. 
humor, an~als, patriotism, love, other gentle sentiments, 
home and fami'ly life, male and female characters. Un­
favorable factors: grim adventure (including war), ex­
tended description, didacticism, form or technique as 
a dominant factor and "nature" (flowers, trees, birds, 
bees).2 . 
In summation, we see that although age and intelli­
gence have some statistical effect on the findings of 
reading interests studies, sex of the reader is the primary 
determinant of reading interests when large groups of 
children are studied. It has been indicated by research 
that, in general, junior high boys prefer stories of high 
adv~nture and reality-based action and that girls prefer 
the more sedate topics of mild adventure, home, and school. 
lGeorge Norvell, The Readin,g Interests of Young 
People (Lansing: Michigan State University Press, 1973), 
p. 7. 
I 
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Interpreting Interest Studies 
It has been concluded by Chall,l Harris and 
Sipay,2 and Weintraub3 that general findings of interest 
studies provide only a rough est~ate of the content that 
appeals to different age groups. Harris and Sipay state that 
even when children who are similar in intelligence, age, 
and cultural background are studied, the range of individual 
preferences for reading within that group is tremendous. 
Many writers and researchers caution the reader 
against accepting the findings of interest studies as fact. 
Chal1 reminds us that findings of interest studies are often 
based on books that were available and popular at the time 
the study was made. 4 Those books may reflect societal 
trends which are no longer operative. 
Weintraub points out several deficiencies in 
reading interest research. One is the tendency for 
"lJeanne Chall, ttLocating, Introducing and Using Easy­
to~Read, High-Interest Reading Matter," in Readings in 
Reading: Practice, Theory, Research, eds. D. Schubert and 
T. Torgerson (New York: Thomas Y. Crowell, 1968), p. 319. 
2Albert J. Harris and Edward R. Sipay, How to In­
crease Reading Ability, 6th ed. (New York: David McKay, 
1975), p. 514. 
3Samuel \'1eintraub, "Children r s Reading Interests, 11 
The Reading Teacher 22 (April 1969); .655. 
4Chall, ULocating, Introducing and Using Easy-to­
Read, High-Interest f\tlatter, tt p. 319. 
1 
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different researchers to place the same topic under 
different categories. Domestic animals, for example, may 
be labelled a science interest by one investigator and an 
ani~al story by another. Another problem noted by Wein­
~raub is the tendency for researchers to fail to establish 
the reliability of their instruments. 
Zimet noted that on many studies done on reading 
interests, conflicting results were found. She concluded 
that these findings ·were arrived at through diss~lar popu­
lation samp1es and different methods of interest assessment.
Townsend pointed out that when students ,are asked to respond 
to check lists containing general categories of interest 
such as humor, it is not possible to discern what specific 
2kinds of humor are of interest to the child. 
If the findings of interest'studies are not to be 
relied upon with any degree of certainty, how, then, are 
they to be used? 
A knowledge of general trends is helpful to teachers 
for it allows ·them to anticipate the interests of their 
pupils. It allOWS teachers to complete the first step 
in motivating children to read: making books available. 
Therefore we may rely upon interest studies to aid us in 
lSara F. Zimet, "Children's Interest and Story Pre­
ferences: A Critical Reviel1 of the "Literature, n Elemen­
tary School Journal 67 (December 1966):122-130. 
2Agatha Townsend, "What Research Says to the Reading 
Teacher: Another Look at Reading Interests," The 
Reading Teacher 13 (April 1960):297-302. 
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selecting a wide range of books which would be of interest 
to junior high pupils. Finding a specific book for a 
specific child, however, is a more complex task and one 
s
which requires an individual assessment of the child's 
interest as well as his abilities. 
Interests: Specific and Practical 
Determining Students' Reading Interests 
It is desirable for the teacher to be aware of the 
interests as well as the abilities of his or her students 
in order to aid them in bo~k selection. But studies by 
Witty show that slow-learning pupils often have meager 
or narrow interests. l Heilman understates this premise in 
the fo11owing quotation: "as a general rule, a seriously 
impaired reader does not volunteer a multitude of topics 
that he is interested in exploring through reading.,,2 
It is not always an easy task to find a topic that, 
would interest a reluctant reader. He may be terribly 
interested in football, for example, and he may have no 
desire whatsoever to read about it. If the student has 
done some reading so that his past reading habits may have 
l paul \'litty, "Needs of Slow'-Learning Pupils, II in 
Readings in Reading: _P_r_a_c_t_i_c_e~~ ~~ _ 
Schubert and Theodore Torgerson Thomas Y. Crowell, 
1968), p. 251. 
2Arthur Heilman, Principles and Practices of Teaching 
Reading, 3rd ed. (Columbus: Charles E. ~lerri.l1, 1972), p. 
573­
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been observed or recorded, one or more of the Strang, 
McCullough and Traxler techniques listed previouslyl 
~ay be a sufficient indicator of the student's reading 
interests. 'valter Barbe states that tJ'le best means of 
determining a child's interest is observation; Uno interest 
inventory will measure interest bet·ter than the teacher's 
2
observation_" Yet in cases where the child's reading 
habits are poorly established, where the child is new .in 
school and past observations do not exist, or when the child 
has been referred to a reading center or clinic where his 
leisure reading habits are not observable, then an interest 
inventory such as the Witty and Kopel Interest Inventory3 
may give the fastest and most accurate portrait of the child's 
interests. 
Directing Children Toward Materials 
There are methods of determining both the student's 
reading level and t4e reading level of materials. There are 
also methods of determining students' reading interests. 
1See pp. 11-12. 
2 . .Walter Barbe, Educator's GU1de to P~rsonalized 
Reading Instruction (Englewood Cliffs, N.J.: Prentice­
Hall, 1961),. p. 97. 
3See Appendix B, p_ 7l~ 
. "':'\ 
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There are, however, no methods for determining what 
interests are reflected within a book. As Chal1 states, 
"only judgment can be used to evaluate interest level 
since no formula comparable to a readability formula 
. ·1 
exists." 
In selecting books for the poor reader we should, 
whenever possible, guide him toward books which reflect 
his personal reading interests. Strang and Bracken point 
out that the process of book selection for a11 students 
can be greatly enhanced by the unselfish cooperation of 
teacher and school librarian. As Strang and Bracken explain, 
• • • a teacher knows students--their attitudes, 
interests, abilities, experiences, and their environ­
mental setting. A good librarian knows books--their 
content, grade level, and readability. A knowledge 
of both is necessary. Hence cooperation between 
teacher and librarian is a necessity.2 
But whether the teacher's knowledge of a book's interest 
level comes from the school librarian, from student reports, 
from a. 'publisher' s .summary., or from his or her own contact 
with the book, the teacher's familiarity with a book and 
its content will facilitate his or her role as one who 
"matches" childr~n to book. 
Though the writer has expressed the desirability of 
determining a student's reading interests before attempting 
leha11, "Locating, Introducing and Using Easy-to­
Read, I-ligh-Interest Reading lvlatter," p. 319. 
2Strang and Bracken, Making Better Readers, p. 68. 
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to help him locate free-reading materials, the writer 
acknowledges that guiding every student toward books of 
particular interest to him is not always possible for a 
variety of reas~ns. For example, the student may express 
interest in a topic about which no reading material can be 
found. Perhaps materia1s exist which \'lould be of interest 
to the student, but they are not of an appropriate level of 
difficulty. Or, perhaps the teacher is unable to perform 
the time-consuming and demanding tasks of ongoing interest 
.assessment and continuous searching for materials. 
The complications caused by lack of time and scarcity 
of resources may prevent teachers from providing as much 
guidance in book selection as would be ideal for those 
having reading difficulties. \fuen making the "ideal match" 
of student interest and student materials is not possible, 
educators today may provide students with materials which 
have been specifically designed to ~xcite and involve the 
poor reader. These materials are said to be of "high 
interest," even though they be written about topics which 
may not be of specific interest to the reader. 
nHi~h Interestu 
''-'hat is Meant by "High Interest""? 
When Helen Robinson compared the reading interests 
of high school students to those of less sophisticated 
junior high pupils she concluded that senior high students 
., 
, ,~ 
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become interested in the thoughts and feelings of 
characters, "whereas the junior high school youngsters, 
first of all, want action.»l Material which is designed to 
have high interest appe.al to junior high students, both 
male and female, would therefore contain a fast-moving, 
action-filled plot. Barbe and Abbott state that. poor 
readers prefer stories of this nature: "they usually like 
a single main character, without the use of too many des­
criptive adjectives • • • [and] they want a fast build-up 
to the conclusion.,,2 
In a discussion of easy-to-read materials for the 
reading disability case, the slow learner and the menta11y 
retarded, ChalI considers some major features of high 
interest material. She states that high ~nterest involves 
two main aspects: overall maturity of the book and interest 
level, i.e. level of involvement the writer is able to 
achieve from the reader. High interest may refer to a book 
that is "more mature in content, treatment, and physical 
makeup than the level of reading needed to cope with 
IHelen M.' Robinson, "What Research Says to the 
Teacher of Reading: Reading Interests," The Reading 
Teacher 8 (February 1955):174. 
2Wa~ter Barbe and Jerry Abbott, Personalized Reading 
Instruction: New Techni ues thatIncrease Readin Skill and 
Comprehension '\vest Nyack: Parker Pllblishing, 1975 , p. 50 
~ ':, . 
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High interest may also refer to the "skill of the 
. 2 
author in making his subject lively and moving."
 
Chal1 concludes that books for poor readers should be high
 
Jon both types of interest. The content sllould be equal to
 
the maturity of the reader and the book should be exciting. 
Recent studies by Steven Asher and Asher and ~Iarl,ell 
have shown that boys are particularly motivated by the
 
interest level of material,3 and that high interest topics
 
are traditionally associated with masculine themes. 4 Asher 
and Markell found that when boys read high interest material 
they performed as well as girls on comprehension exercises, 
. but when they read low interest material, their comprehen­
sian fel1 below that of the girls. The ~xperimenters con-
eluded from these results that because boys read as well as 
girls on high interest material, they had the ability to 
comprehend if they were sufficiently motivated. 5 
lChall, "Introducing and Using Basy-to-Read, High­

In~erest Reading l~latter, If p. 317.•
 
2Ibid • 
3Steven A~her and Richard l.farkell, "Sex Differences 
in Comprehension of High- and Low-Interest Reading Material," 
Journal of Educational Psychology 66 (October 1974):680-687. 
4Asher, Effect of Interest in Material on Sex Dif­
ferences, p.. 3.
 
5Asher and Markell, "Sex Differences in Comprehen­

sion,tt p. 685.
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Because the majority of reading disability cases are boys, 
we can see from Asher and Markell's study that the motivat­
ing aspects of high interest materials are of importance 
in 'forking with poor readers. 
Incorporat~ng Personal Interests with High Interests 
In summation, the teacher of reading has two options 
in finding easy-to-read materials for the poor reader. First 
of all, the teacher may assess the student's reading ability 
and interests and attempt to find materials which are of 
interest and at the appropriate level. This will involve 
an assessment of the student 1 s interests and abilities, an 
analysis of the reading level of the book, and an under­
standing of the book's content. Many bibliographies of 
easy-to-read books have been compiled throughout the past 
few decades. In some of these bibliographies? book titles 
are arranged by topic, and interest level as well as 
reading levels are given. l Bibliographies of this sort 
will greatly help "the teacher in finding appropriate books 
for his or her students. 
A second option open to the teacher of reading is 
referring students to the ever-increasing numbers of high­
inte~est low-difficulty books on the market. These books 
create what" the writer refers to· as a. kind of synthetic 
interest by using fast-moving yet simply entertaining plots 
to involve poor and/or reluctant readers. 
l See Appendix A, p. 64. 
\~at is Readability? 
Readability 
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Chall reminds us that suitable matching of reader 
to materials "involves a knowledge of the reader (his 
reading ability; interests and needs) and a knowledge of the 
selectio~ of the book (its content and appeal, its difficulty, 
and its legibility)."l In the preceeding chapt~r, it was 
recommended that the teacher assess the student's reading 
interests before attempting to place him in free-reading 
materials. The teacher must also be aware of the student's 
reading level before placing him or her in materials for 
independent reading. 
Harris and Sipay point out that, in general, "dis­
abled readers should be given reading material which is 
not more difficult than the grade level at which they can 
2
read successfully." . A wide variety of both standardized 
and informal testing instruments exists which can be ad­
mi~istered on a group or on an individual basis to students. 
These instruments will yield an approximate reading level 
in terms of grad~ equivalent. Bonk and Tinker caution 
the teacher to r~member that standardized tests tend to 
lJea~ne ChaII, "Ask Him to Tryon the Book for Fit," 
The Reading Teacher 7 (December 1973):83. 
2Harris and Sipay, How to Increase Reading Abilitl, 
p. 521. 
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overestimate reading ability, and that it is wise to 
recommend material that is lower in difficulty than the 
1
reading score indicated on a standardized test.
Harris and Sipay believe that one reason why so many 
children do not enjoy reading as a ,leisure time activity 
is that, so often, they have been given'books to read 
2
which are too difficult for them to read with ease. 
Therefore, after having assessed both the interests and 
abilities of his or her students, the teacher is advised 
to see that the materials which are given to the child are 
of an appropriate readability level. 
Dale and Chall broadly define readability as 
• • • the sum total (including the interactions) of all 
those elements within a given piece of printed material 
that affects the success that a group of readers have 
with it. The success is the extent to which they under­
stand it, read it at an optimum speed, and find it 
interesting. 3 
Three basic categories o~ elements that are considered in 
readability estimates are (1) legibility and other physical 
factors; (2) interest, and (3) ease of understanding. 4 
IBond and Tinker, Reading Difficulties: Their 
Diagnosis and Correction, p. 28 • 
2Harris arid Sipay, How to' Increase Reading Abilitz, 
p. 521. 
3Edgar Dale and Jeanne ChalI, liThe Concept of Read­
ability,n in Readability, ed. Edgar Dale (Chicago: National 
Council of Teachers of English, 1949), p. 5. 
4Jeanne Chall, Readabilitz: An Appraisal of Re­
search and Application (Columbus: Ohio State University 
Bureau of Educational Research, 1958), pp. 5-8. 
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S'tudies of legibility investigate how typography and format
 
affect reading ease: type style and size, line length,
 
lead~ng and margin, and color of paper and print have 
·traditionally been considered. l Other physical factors 
such as illustrations have also been sho,~ to affect the 
appeal and difficulty of a book. 2 The interest of a book 
may refer to its content, manner of presentation, and 
style. 3,4 In the preceeding section of Chapter II, the 
writer discussed reading interests and cited investigations 
which showed that a student's interest in a particular 
book would affect his or her ability to comprehend it 
or find it "readable." Studies exploring "ease of reading" 
as a facet of readability would examine the writing style 
of materials and would consider factors such as vocabulary 
and sentence structure.5~ 
Blair's definition of readability as ttexcitement, 
. . . familiarity, .' •• clarity, ••• visibilityll6 reminds 
l Ibid., p. 5.
 
2Chall, "Ask Him to Tryon the Book for Fit," p. 83.
 
3Ibid•
 
4George Klare, The Measurement of Readabilitr (Ames,
 
Iowa:	 Iowa State University Press, 1963), p. 1. 
5Dale and Chall, liThe Concept of Readability," p. 4. 
6Allen M. Blair, "Everything You Always '''anted to Knolf 
About Readability But \vere Afraid to Asl", ft Elementary:
 
English 48 (May 1971):443 •
 
..:. 
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us that any estimate of readability deals subliminally 
with elements which are both complex and numerous and 
that no technique for determining readability can consider 
all the factors which contribute to ease of reading. 
What Is a Low Difficulty Fo~at? 
Chall defines an easy-to-read book as "one that 
can be read by a given individual without undue frustration. ttl 
Manipulation of certain variables related to format and 
style can affect the readability of materials. In search­
ing for materials for the poor reader, teachers should be 
cognizant of the factors which contribute to reading ease. 
Several authors emphasize that materials which are 
alluring to the reluctant reader will be brief or will 
appear to be brief. In working with a vocational class of 
ninth .graders, Rabianski found that short, Sllort stories 
and magazine articles were attempted by readers who 
2
avoided reading books. Harris and Sipay state that 
the first step in motivating reluctant readers to read is to 
locate a book that is "easy and brief and will attract and 
hold his interest .••• it is desirable to try a book that 
lehall, IIIntroducing and Using High-Interest 
Reading ~Iat:ter, n p. 317. 
2Nancyanne Rabianski, "HOly to Encourage the Un­
willing Reader of Fiction, u Englisll Journal 66 (February 
1977):64-69. 
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has many pictures, few lines to a page and comparatively 
few pages. The thinner the book, the better."l 
Chall, too, states that the appropriate book for a 
J 
reluctant reader should be brief, but she cautions the 
teacher against recommending materials that are babyish. 
Chal1 explains that the bQok should not oversimplify, over­
explain, or talk down to the reader. Illustrations and 
type size should be in a style equal to that of other books 
2
read' by	 the student's peers. 
Klare feels that a good writer will consider the 
educational level, motivation and experiential background 
of his reader, and that he will have a clearly defined 
purpose for writing. In an easy-to-read book the writer 
will have used, where possible, words learned early in life; 
familiar, short, Anglo-Saxon and nontechnical. words, and" 
words which are concrete rather than abstract. Sentences 
should be short and should contain few prepositional phrases 
and few compound or compound-complex constructions. 3 
Dorothea Thompson in writing high-interest, low-
difficulty historical materials for retarded readers in 
grades nine through twelve followed tIle ensuing guidelines. 
lHarrisand Sipay, How to Increase Reading Ability, 
p.	 529. 
2Chall, IIIntroducing and Using High-Interest Reading 
l·fatter,"	 p. 320. 
3Klare, The Measurement of Readability, pp. 18-19. 
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These guidelines parallel Klare's description of easy-to­
read material. 
1) Use a simple, controlled vocabulary (Thompson 
used words from Lorge and Thorndike's 1944 Teachers' Word 
Book of .301000 l~ords). 
2) Use simple sentence structure in which the sub­
ject and predicate are easily identified. 
3) lvrite in short, well-bridged paragraphs. 
4) Employ a style in which the action and charac­
terization move swiftly.! 
Rudolf Flesch, in How to Test Readability, included 
suggestions for raising readability, or guidelines to 
follow in 'writing materials which would be easy to read 
and understand. He first directed the writer" as did Klare, 
to 'focus on the reader and on t~e purpose for writing. He 
-'then suggested raising the count of personal words: "use 
2the first and second persons for yourself and your reader." 
He recommended using short sentences, paragraphs, and words, 
changing abstract· words into simple terms, and cutting 
lDorothea Thompson, "The W'riting of a High-Interest­
Low-Vocabulary Book Based on New Hampshire Historical 
Materials for use with Retarded "Readers in Grades Nine 
Through T\~elve" (Unpublished ~laster' s Thesis, Plymouth 
State College of the University of liew Hampsllire, 1965), pp. 
7-8. 
2Rudolf Flesch, HOl..; to Test Readabilitx: (New York:
 
Harper and Brothers, 1951), p. 25.
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mater~als because, "a writer may attract readers by sheer 
brevity;"l Flesch stated that readability would be en­
hanced by good prereading preparation and post-reading 
summary. And finally, because IIreaders remember best what 
2they read last,n the writer was advised to build up his 
ideas for greatest Lmpact. 
Books that have been written as high-interest low­
difficulty materials for reluctant readers follow many of 
the guidelines listed by Flesch. Yet teachers must be 
aware that writers often sacrifice a smooth, readable 
style for simplicity. An easy-to-read book is not 
necessarily a book of literary quality. 
How is Re~dability Determined? 
There are many techniques which can be used to 
dete~ine whether or not a book is of an appropriate read­
ability level for a child. Some methods are informal 
estimates of difficulty in which the reader has some direct 
contact with the material or with excerpts from the material. 
Other estimates require more specialized techniques and can 
be achieved without the presence of the prospective reader. 
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Probably the simplest and fastest method of deter­
mining whether or not a child can read a particular book 
is to have the child read a passage from the book: "If 
the reader makes about five or fewer significant errors 
per l~O running 'iords, it is probably right for him; It l 
Another informal method which requires that the 
reader interact with the reading material is a technique 
used by Ekwall and Henry. They suggest that the teacher 
selec~ a 100 word passage from a book of the student's 
choice and ask the student to read from it orally. The 
teacher is to tal1y the number of errors {reversals, in­
sertions, omissions, et cetera} made by the student. 
FollolfiLng the reading of the passage, the teacher asks 
from four to six comprehension questions about the passage. 
If the comprehension score is near 90 percent and the child 
misses not more than a couple of words, then he should be 
ab1e to read the book with little difficulty. Ekwal1 and 
Henry recommend that the junior high student read two 
passages within the book. The teacher may allow junior 
high students to read the passages silently, but they are 
lChall, r1Introducing and Using High-Interest Reading 
l-Iatter, n p. 319. 
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asked to lightly underline words they are not sure of; 
this will give a percentage of unkno~m words score. 1 
Another method which exposes the reader to a sample 
passage within a book to detennine whether or not the book 
is of an appropriate level of difficulty is the Cloze 
procedure. The cloze procedure, first used by Wilson 
Taylor in 1953, was so named because it involved a 
functional unit of measure referred to as a ffcloze" \ihich was 
derived from the word "closure." Closure is a term taken 
from Gestalt psycho1ogy, and it applies to the human ten­
2dency to complete a familiar but unfinished pattern. 
Weintraub defines the cloze procedure as 
• • • a technique whereby words are deleted from a 
passage by some objectively specifiable process. This 
has generally taken two forms: an every nth word dele­
tion or the deletion of every word of a particular 
type • • • (respectively) • • • structural deletions and 
lexical deletions. Deleted words are replaced by a 
b1ank of standard length and forms are scored on the 
basis of correct exact word or synonymous replacements. 3 
lEldon E. Ekwall and Ida Bell Henry, llHow to 
Find Books Children Can Read, n TIle Reading Teacher 22 
(December 1968):230-232. 
~vilson Taylor, II 'Cloze Procedure: I A New Tool 
for l4easuring Readability," Journalism Ouarterly 30 
(Fall 1953):415. 
3 
Samuel '\veintraub, "The Cloze Procedure," The Reading 
Teacher 21 (March 1968):567. 
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In 1968 Bormuth made some refinements of Taylor's original 
cloze procedure, and he found exact word replacement for 
every word deleted to have higher validity than synonymous 
J 
1
replacement. 
The majority of readability estimates do not involve 
the interaction of the reader and the materials. The 
readability of a book is traditionally determined by one 
who tabulates factors related to readability and arrives at 
an est~ate of readability in the form of a grade equivalent 
through the application of a readability formula. Klare 
defines a readability formula: 
• • • a readabil.ity formula is a method of estimating 
the probable success a reader will have in reading and 
understanding a piece of writing. It is predictive in 
the sense that it provides an estimate of difficulty for 
the writing without requiring the reader to read it and 
undergo tests on it. In other words, it provides the 
kind of information about readability that a writer or 
teacher would have to judge through experience or 
measure through a reading test. 2 
Though Klare and Chall, two foremost authorities on 
re~~ability, are in disagreement regarding which was the 
first quantitative study in readability, it can be safely 
estimated that the first readability study appeared Over 
lJohn R. Bormuth, liThe Close Readability Procedure,1I 
Elementary English 45 (April 1968):432-435. 
2Klare, The Measurement of Readabilitx, p. 34. 
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fifty years ago, and since that time, dozens of formulas 
and variations of formulas have been developed. (For a 
complete history of studies related to readability the 
reader is referred to the works of Klarel ,2 and Chall. 3 ) 
ChalI isolates four elements that have been used 
reliably in readability formulas, and they will be listed 
below in order of their importance. 
Vocabulary 
Cha11 tells us that, in general, the higher the 
percentage of uncommon words, the more difficult will be 
the material. Vocabulary difficulty is traditionally mea­
sured by counting words outside a given word list, or by 
counting number of syllables per 100 words. "Every 
readability formula employs some measure of vocabulary.n 4 
Sentence Structure 
Sentence structure is usually measured by determining 
sentence length or by establishing the percentage of simple 
lIbid. 
2George Klare, "Assessing Readability,n Reading 
Research Ouart~rly 10 (1974-1975):62-102. . 
3Jeanne Chall, Readability: An Appraisal of Re­
search and Application (Columbus: Ohio State University 
Bureau of Educational Research, 1958). 
4Chall, "Ask Him to Tryon the Book for Fit," p. 85. 
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sentences per selection. "In general, the longer the 
sentences and the higher the proportion of complex sen­
tences, the more difficult the material • • • Every read­
ability fonmula that contains at least two factors employs 
a measure of sen-tence structure."! 
Idea Density 
Chall states that materials with a greater proportion 
of prepositional phrases generally have a higher concen­
tration of ideas and a more complicated style. Average 
sentence length and relative number of prepositional phrases 
are highly interrelated and are often considered in read­
ability formulas. 
Human Interest 
Some researchers believe that the presence of human 
interest factors such as upersonal pronouns, names, nouns 
with gender, and sentences addressed directly to the reader" 
will lower the difficult; of materials. 2 But ChaII judges 
that human. interest factors add little to overall prediction 
of readability once vocabulary and sentence structure mea­
sures are included in a formula. 
Chall states that other factors such as conceptual 
difficulties, organization, and amplification of main ideas 
i! 
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are related to readability but that they have not yet been 
l
measured reliably in a formula. 
Because readability formulas make use of factors in 
.J 
different ways, some formulas have been found to be more 
reliable than others with a specific type of material or 
specific level of materials. For determining the read­
ability of materials for the poor reader in junior high 
the for.mula of Lorge,2 Dale-Chall,3 and Flesch4 would be 
adequate though they are very time-consuming to administer. 
A newer formula which is less complicated than those men­
tioned above and much easier to administer is the Fry Graph. 5 
The Fry Graph correlates highly with the Dale-Chall for.mula 6 
yet a book's readability can be determined in only ten to 
fifteen minutes. 
l Ibid ., pp. 85-86.
 
2Irving Lorge, "Predicting Readability,t1 Teachers College
 
Record 45 (March 1944):404-419. 
. 3Edgar Dale and Jeanne Chall, t1A For.mula for Pre­
dicting Readability," Educational Research Bulletin 27 
(January 1948):11-20, 28, 137-145- . 
4Flesch, How to Test Readability. 
5Edward Fry, II A Readabili.ty Formula that Saves Time, n 
Journal of Reading 11 (April 1968):513-516, 575-578. 
6Joseph L. Vaughan, "Interpreting Readability Assess­
ments," Journal of Reading 19 (rriay 1976):635-639. 
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Readability formulas are valuable tools for helping 
teachers match students to materials. They do, however, 
have shortcomings, and some of the criticisms of read­
ability formulas should be mentioned. Lorge states, as 
did Chall, that readability fo~ulas have no way of directly 
evaluating conceptual difficulty or organization. Simple 
words may be used to express an abstract concept and their 
l
abstraction will not appear in a readability score. Dale 
and Chall point out that formulas do not consider the appeal 
of the subject matter as it relates to format. 2 Russell 
and Fea add that fonmulas do not consider variations in 
multiple-meaning words, nor do they accept the premise that 
a fresh or unusual word may enhance rather than hinder 
comprehension. 3 Blair adds that density of ideas and style 
appeal or literary quality are not considered by read­
ability formulas. Blair also states that different foormulas 
yield different readability levels, and that a readability 
score of grade five, for example, does not mean that any 
fifth grader could read the material independently.4 
lIrving 'Lorge, IIReadability Formulae-An Evaluation, 11 
in Readability, ed. Edgar Dale (Chicago: National Council 
of Te~chers of English, 1949), p •.13. 
2Dale and Chall, "The Concept of Readability," p. 4. 
3David H. Russell and Henry R. Fea, "Validity of Six 
Readability Formulas as ~·ieasures of Juvenile Fiction, n 
Elementary School Journal 52 (November 1951):142. 
4Blair, IIEverything About Readability," p. 443. 
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Readability formulas are imperfect tools, yet they 
generally provide a valid estimate of the difficulty of a 
book. lY'hen time and money do not permit the application of 
, . 
a readability formula, one of the info~al reader-involved 
difficulty estimates should be used. Matching the difficulty 
of material to the ability of the student will prevent 
the reader from experiencing undue frustration in his 
independent reading experiences. 
CHAPTER III 
ANNOTATED BIBLIOGRAPHY OF HILD MATERIALS 
Introduction 
The presence of HILD materials in a school or 
classroom lib~ary ensured that even slow readers will be 
able to find books which they will be able to read indepen­
dently. The laborious task of determining reading levels 
of books in order to place st~dents in them is eliminated 
in most cases when HILD materials are used: materials 
which have b~en specifically designed for poor readers 
are often published under a series title and readability 
levels for the books are usually listed in accompariying 
teachers' guides or in the publisher's catalog. 
Though HILD books are written to be understood 
easily by poor readers, and though the stories are often 
action-filled, exciting and colorful in appearance, the 
teacher must be aware that HILD books as a rule do not 
represent good literary quality.' \Vhen Dolch made sug­
gestions for developing easy-to-read materials nearly thirty 
years ago, he pointed out that material which has been 
43 
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adapted or simplified is often "a very 'lame' or 
'wooden' kind of writing, shorn of all spontaneity and 
creativeness."l The flat, unnaturally halting style of 
material which has been written on a low reading level for 
a sophist~cated audience can rarely be said to be of 
literary merit. Knowing that the aesthetic quality of 
these materials is lacking, can we in good conscience, 
then, justify their use and encourage students to read 
them? 
West addresses himself to that question in his 
article regarding the selection of simplified reading 
books. West believes himself to be the ~irst author to 
adapt classic literature into a simplified form for 
school children. His abbreviated and simplified version 
of Defoe's Robinson Crusoe was first published in 1926 
and has since been issued by many publi~hers along 'with 
other s'implified classics adapted by other authors. West 
states that the use of simplified materials is justified 
if ~educators bear the following criteria in mind. He 
recommends that we first use simplified materials for the 
purpose of showing the learner that he is capable of 
reading independently, and that we tllen use these materials 
to develop in the reader the habit of reading. Once these 
goals have been accomplished with simplified materials, 
IE. W. Dolch, "The Use of Vocabulary Lists in Pre­
dicting Readability and Developing Reading Materials," in 
Readability, ed.Edgar Dale (Chicago: National Council of 
Teachers of English, -1949), p. 22. 
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West encourages educators to develop in students what he 
calls a "foretaste" for good literature. In this phase of 
materials usage, the teacher should be introducing books 
of good literary quality, the so-called classics, in 
adapted form so that the reader is experiencing the 
"flavor" of the original. The ultimate goal in presenting 
simplified material is that these adapted materials will 
l 
serve as "lead-ins" to reading unadapted books. 
It is therefore hoped by the writer that the reading 
of HILD material is considered to be a stepping stone in 
the reading development of students rather than an end in 
itself. Children must read in order to improve their 
reading skills. HILD materials are found in ever-increasing 
numbers and their presence will provide much needed practice 
in independent reading so that students will eventually 
be able to progress beyond simplified materials. 
In the following list of HILD materials, the writer 
has included only those books or series of books published 
after 1970 unless the books have an especially contemporary 
appearance. ~ecause HILD books are often heavily illustrated 
to motivate the reader. and to clarify concepts, they become 
quickly outdated. Hair and clothing styles as well as type 
face and format have undergone changes within the past ten 
years which make older books visually unappealing to the 
reader. 
lMichael \'lest, "Criteria in the Selection of Simplified 
Reading' Books," English Language Teaching 18 (July 1964): 147. 
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Most of the materials included on the following" list 
are those which could be viewed by the writer at the 
materials libraries of Cardinal Stritch College and 
University of Wisconsin-Milwaukee. The writer has compiled 
only a representative 1ist of recent HILD books and has not 
attempted to present an inclusive list of materials pub­
lished since 1970. 
Survey of Recent MILD Publications 
Addison-Wesley 
Happenings ·1970 
Series of four hard cover books of interest to minority 
groups. Book covers and interiors are illustrated with high 
quality, high contrast monochromatic photos. Each book 
contains one story. Handsome books with wide margins and 
ample spacing. Comprehension exercises for each chapter are 
found at the end of the book. 
Titles Reading Levels Interest Levels 
The Pancho Villa 
Rebels 4.2 7-12 
Chili Peppers 4.2 7-12 
Rattrap 4.3 7-12 
Jokers Wild 4.6 7-12 
The Kaleidoscope Readers 1978 
Eight paperback readers containing short selections 
about contemporary -topics such as sports, careers, cars. 
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Books increase in difficulty. Appealing format inside and 
out. Available with teacher's edition and Placement In­
ventory. 
Titles Reading Levels. Interest Levels 
One Thing at 
Once 2 7-12 
Two Blades of 
Grass 3 7-12 
Three O'Clock 
Courage 4-5 7-12 
Four Corners of 
the Sky 5-6 7-12 
Five-Wards-Long 6-7 7-12 
Six Impossible 
Things 7 7-12 
Seven is a Handy 
Figure 8 7-12 
The Eighth Day of 
the Week 9 7-12 
The Top Flight Readers 1977 
Six titles involving flying as a theme. These 
hard cover books have readability levels from 2.3 to 3.5 
and interest levels of 5-12. 
See the Addison-lvesley catalog for other well-known 
HILD series formerly published by Field Enterprises. Some 
earlier publications are: 
Title of Series Reading Levels Interest Levels 
Checkered Flag 
Series 5-12 
'\vildlife Adven­

ture Series 2.6 - 4.5 3-7
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TIle Morgan Bay 
Mysteries 2.3 - 4.1 3-8 
The Deep Sea 
Adventure 
Series 1.8 ~ 5.0 3-8 
To obtain catalog write: Addison-Wesley Publishing Company 
2725 Sand Hill Road 
Menlo Park, California 94025 
Allyn and Bacon 
Breakthrough 1977 
Short paperback books containing a selection of 
modern stories, articles, biographies and poetry. Action 
photos and contemporary illustrations should be appealing to 
all retarded readers, black or white. Two or more titles 
available at each reading level 1-7. Interest level 
is 7-12. Teachers' guides and duplicating masters accom­
pany series. 
To obtain catalog write:	 Allyn and Bacon 
470 Atlantic Avenue 
Boston, Mass. 02210 
Benefic Press 
Target Today Series 1975 
Four hard cover books geared to be of interest to 
the inner· city student. Covers are black and white line 
drawings on pale pastel background. General format and 
appeal of book is poor. Drawings look outdated and somewhat 
babyish. Series includes: 
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Title	 Reading Levels Interest Levels 
Here It Is Now 1.9 - 2.5 4-12 
Action Now 2.5 - 3.5 4-12 
l-Iove Ahead 3.5 - 4.5 4-12 
Lead On 4.5 4.9 4-12 
Series appears to be more appropriate for the intermediate 
grades than for junior and senior high. Accompanying the 
readers are activity books, teachers' guides, and cassettes. 
Benefic offers a large selection of HILD series books 
for both the elementary and secondary levels. A few of 
their newer series are listed below. All Benefic publica­
tions are hard cover editions. 
Horses and Heroines 1977 (interest level 2-7) 
Racing lVheels Series 1977 (interest level 4-12) 
Sports Mystery Series 1977 (interest level 4-12) 
To obtain catalog write:	 Benefic Press 
10300 West Roosevelt Road 
Westchester, Illinois 60153 
Bowmar 
Reading Incentive Program (date unknown) 
Action-oriented documentary photos in full color 
on sports-related topics such as ballooning, drag racing, 
et cetera. Short written selections accompany photos. These 
paperback~ are written at reading levels 3-5 (Fry) and 
interest levels 3-12. Series is available with sound film­
strips, spirit masters, and teachers' guides. 
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To obtain catalog write:	 Bowmar Publishing Corporation 
4563 Colorado Blvd. 
Los Angeles, California 90039 
Dexter and Westbrook 
The Incredible Series 1972-1974 
Eleven hard cover books of true stories. Interest 
levels 5-9. Reading levels not given in catalog. Books 
have strong picture orientation with many large two-color 
illustrations and little writing. Attractive, readable 
format. Teachers' guide available with series. 
To obtain catalog write: Dexter and Westbrook 
958 Church Street 
Baldwin, New York 11510 
Doubleday 
Doubleday Signal Books 1977 
Hard cover books written on a fourth grade level 
for high school students. The 1977 editions have been 
specifically designed to have an adult, modern-looking 
appearance. Each book is 144 ,pages long and contains some 
black and white illustrations. 
To obtain catalog write: Doubleday and Company, Inc. 
Books for Young Adults 
School and Library Department 
Garden City, New York 11530 
Economy 
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Guidebook to Better Read~ng Series .1976 
Twelve paperback readers originally written to 
accompany the Guidebook to Better Reading remedial program 
but may be used satisfactorily as independent or gu~ded 
,reading material. These small books are in novelette and 
anthology forms. They have a high-gloss cover bearing 
colorful, sophisticated designs. Books contain a few 
black and white illustrations. The reading levels of 
the books range from low 2nd to high 6th. Interest levels 
are grades 6-12. Te~chers' handbooks and duplicating masters 
are available with the series. 
To obtain catalog write: Economy Company 
P. O. Box 25308 
1901 North Walnut 
Oklahoma City, Oklahoma 73125 
Fearon-Pitman
 
The American 'vest Series 1973
 
1RIF-approved paperback series of three titles. 
Books give factual accounts of real men and \romen of the 
west and have historical photographs and illustrations. 
Reading level is grade 4, interest range 4-12. 
lReading is FUNdamental ('vashington, D.C.: Smith­

sonian Institute).
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The Fearon Racing Series 1974 
Five RIF-approved paperbacks with full color photos 
inside and out. Reading level is grade 4, interest range 
is 5-12. 
Pacemaker Bestsellers, I and II 1977 
RIF-approved collection of ten fictional paper­
backs. Attractive color illustrations on cover and some 
black and white illustrations inside. All reading levels 
are at or below grade 3. Interest range is 7-12. Teachers' 
guide available. 
Pacemaker Classics Copyrights vary; some after 1970 
RIF-approved collection of eight paperback 
simplified classics. Series includes: 
Title Reading Levels Interest Levels 
20,000 Leagues 
Under the Sea 5-12 
A Tale of Two 
Cities 2.5 5-12 
The Jungle Book 2.3 5-12 
The Last of the 
l-Iohicans 2.2 5-12 
The Moonstone 2.1 5-12 
Robinson Crusoe 2.8 5-12 
Treasur-e Island 2.5 5-12 
Two Years Before 
the 1tlast 5-12 
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Teachers' guide is available for each title. Books 
contain few two-color illustrations. 
Pacemaker Storybooks (date unknown) 
A series of illustrated paperbacks with a read­
ability range of 2.0-2.3 and an interest range of 5-12. 
Teachers' pamphlet available for each title. 
Pacemaker True Adventures (date unknolm) 
RIF-approved series of short paperbacks, each con­
taining three complete stories of some famous person or true 
event. Teachers' guide available. Reading levels range 
from 2.0-2.5 and interest range is 5-12. 
Pacemaker Vocational Readers 1976 
A kit of ten RIF-approved paperback titles for 
career education of severely disabled readers. Books are 
fictional accounts of a character in a job or job-related 
situation•. Reading level is below grade 2, interest range 
is 7-12. Teachers' guides and cass~ttes also available. 
To obtain catalog write: Fearon-Pitman Publishers Inc. 
6 Davis Drive 
Belmont, California 94002 
Follett 
Venture, I and II 1975 
Series contains six titles in hard COver editions. 
Books have contemporary sports themes and feature well­
known athletes. Books have an abundance of full color 
photos inside and out. Reading levels range from 4-6.5. 
Interest range is 7-12. Flashy, attractive series. Also 
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available are filmstrips, cassettes, student inquiry books, 
and teachers' guide.
 
To obtain a catalog write: Follett Publishing Company
 
1010 ''lest lvashington Blvd. 
Chicago, Illinois 60607 
Garrard 
Target Books 1977 
A collection of hard cover books written for the 
poor reader. Reading levels 3-4, interest levels 7-12. 
Popular titles were taken from Garrard's earlier Discovery 
Series, Americans All, and Sports and have been revised 
and included in the Target series. Target books have a 
smaller type size and more sophisticated format than 
earlier HILD publications. Revised editions have been 
starred in the catalog. 
To obtain catalog write: Garrard Publishing Company 
Junior and Senior High Catalog 
Champaign, Illinoi~ 61820 
Globe 
Real Stories 1973 
A series of three paperback books containing short 
selections (about one-half to one page in length) rewritten 
from newspaper articles. A battery of exercises follows 
each selection. Series includes: 
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.,
-,Title Reading Levels Interest Levels 
Book A 3-4.5 7-12 
Book 1 4-5-5 7-12 
~ . 
Book 2 5-6 7-12 
Teachers' guide available for each text. 
Globe publishes a wealth of up-to-date HILD readers 
with skill exercises contained in them. Most of these are 
available by single title or in small series of two to 
three books. The reader is advised to refer to the Globe 
catalog for descriptions of these materials for they are 
too numerous to describe here. 
To obtain catalog write: Globe Book Company 
175 Fifth Avenue 
New York, New York 10010 
Houghton Mifflin 
Action, I and II, 1970-1971 
Two level basic reading program for grades 7-12. 
Most selections below 6.0 readability. City theme format. 
Four titles per level, available in paperback or hard 
cover. Workbooks and teachers' guides accompany·series. 
Bridge 1977 
A cross-culture reading program for inner-city black 
high school students rea'ding on a 2-4 level. Program 
progresses through five titles. Book One is written in 
black vernacular. As series progresses and reading skills 
are developed, students are gradually introduced to more 
traditional forms of English. (The writer was not able to 
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see these materials. Description was taken from catalog.)
 
Workbooks, teachers' guides and cassettes are available for
 
the program.
 
Directions, Levels I and ~I 1972
 
High interest literature selections in attractive 
paperbacks. High-gloss, color photo covers. Especially 
written for minority readers in urban schools. Each 
level contains two paperback anthologies, six novelettes, 
teachers' resource book and two student workbooks. 
Easy to Read Biographies 1971 
A series of four hard cover books containing a collec­
tion of short bibliographies. Books have two color il1us­
trations. Reading level is not given, but interest range 
is 4-8. 
To obtain catalog write: Houghton Mifflin Company 
1900 South Batavia Avenue 
Geneva, Illinois 60134 
Laidlaw 
Reading for You Series 1970 
A reading program in hard cover for poor readers 
in high school. Series included: 
Title Reading Levels Interest Levels 
Book 1 5.2 7-12 
Book 2 6.2 7-12 
Book 3 7.2 7-12 
Though this is a recent publication, it has the look of an 
earl~er one: cover design is plain and unexciting and all 
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the black .and white illustrations within the book are drawn 
in one style. 
To obtain catalog write: Laidlal-l Brothers 
A Division of Doubleday 
Thatcher and Madison 
River Forest, Illinois 60305 
Leswing Press 
Fast Wheels Racing Series 1977 
Four fast-paced easy to read stories centering around 
car themes. Series includes: 
Title Reading Levels Interest Levels 
Chevy v-8 3.4 (Fry) 7-12 
Dirt Track Racer 3.5 7-12 
Camara 3.6 7-12 
Black-Powered Roadster 3.7 7-12 
These paperback books are cheaply made of unbound, stapled 
newsprint. Available with filmstrips, cassettes and 
teachers' guide. 
To obtain catalog write: Leswing Press 
750 Adrian Way 
San Rafael, California 94903 
Merrill 
Merrill Mainstream Books 1969 
Five paperback anthologies of short stories, 
poems, drama, T.V. scripts, articles, et cetera. Sturdy 
paperbacks with rather plain covers and interiors but do not 
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look unappealing. Reading levels range from grades 4-7.5
 
and interest levels range from 7-12. Also available with
 
cassettes.
 
To obtain catalog write: Charles E. Merrill Publishing Co.
 
A Bell and Howell Company 
1300 Alum Creek Drive 
Columbus, Ohio 43216 
Noble and Noble 
Crossroads 1970-1971 
A HILD program in three levels. Each level is made 
up of four sturdy glossy paperbacks with color photo covers, 
and attractive black and white photos and illustrations 
inside. Each level is designed to be one year's curriculum. 
Selections range from 4-9 in readability. Interest range 
is 7-12. Program comes with records, activity books, 
teachers' guide, and a library package of twelve additional 
paperbacks. 
To obtain a catalog write: Noble and Noble Publishers Inc. 
1 Dag Hammarskjold Plaza 
245 East 47th Street 
Ne'ti York, Nell York· 10017 
Scholastic 
Action Libraries (date unknO\in) 
Original paperbacks of high interest stories pur­
cllased by individual sets or "libraries. It Series includes: 
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Library Titles Reading Levels Interest L.evels 
Action Libraries
 
1 and lA 2.0-4.0 7-12
 
Action Libraries
 
2 and 2A 2.5-2.9 7-12 
Action Libraries
 
3 and 3A 3.0-3.4 7-12
 
Action Lib~aries
 
4 and 4A 3.5-3.9 7-12 
Each library has four copies of each of five books, plus 
a teachers' guide. 
Reluctant Reader Libraries 1977 
Easy to read paperbacks purchased by set or f11ibrary.n 
Series includes: 
"; .. 
Library Titles Reading Levels Interest Levels 
Junior Library A 4-9 7-12 
Junior Library B 4-7 7-12 
Senior Library A 4-9 7-12 
Senior Library B 5-10 7-12 
Each library has two copies of each of twenty-five titles.
 
Teachers' guides also available.
 
Scope Play Series 1971
 
Ten play books in paperback form. Reading level 
range is 4-6, interest level is 8-12. Well known titles. 
Teachers' guides available. 
To obta~n catalog write: Scholastic Book Services 
904 Sylvan Avenue 
Englewood Cliffs, New Jersey 
07632 
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• 
Science Research Associates
 
Getting It Together 1973
 
Three paperback or hard cover readers with look­
alike covers on three different levels. Books have short 
selections with two-color illustrations. Series includes: 
Title Reading Levels Interest Levels 
Level 1 2-3 Grade 9-adul t 
Level 2 3-4 Grade 9-adult 
Level 3 5-6 Grade 9-adult 
Same resource book is used with all levels. Teachers'
 
guide available.
 
To obtain catalog write: Science Research Associates
 
259 East Erie Street 
Chicago, Illinois 60611 
Scott-Foresman 
(Series Unnamed) 1971 
A collection of three paperback anthologies with 
teachers' guides. Book titles are:
 
Another Eye
 
Something Else
 
\Vhat l s Happening
 
These books have glossy full-color covers and are adult­
looking. Reading levels are 5-6, interest levels are 7-12. 
In the Scott-Foresman catalog a number of HILD 
publications can be found. These books have not been 
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listed here because information regarding reading levels,
 
publication dates, and series titles was inadequate.
 
Scott-Foresman does publish adapted classics in hard
 
cover, as well as a collection of Warner Mystery Stories,
 
and a Collection of Exci~ing Stories. The reader is
 
referred to the Scott-Foresman catalog for further infonma­

tion.
 
To obtain catalog write: Scott Foresman and Company
 
1900 East Lake Avenue 
Glenview, Illinois 60025 
Xerox 
Pal Paperbaoks (date unknol~) 
Easy-to-read, cheaply constructed paperbacks in 
kit form. Book covers are color-coded according to reading 
level. Each book contains short, high-interest stories. 
Each level has nine titles, with three copies of each 
title. Series includes: 
Title of level Reading Levels Interest Levels 
Kit A 1.5-3.5 4-12 
Kit B 3.5-5.5 4-12 
There are fifty~four paperbacks per kit plus a teachers'
 
guide.
 
To obtain catalog write: Xerox Educational Publications
 
1250 Fairwood Avenue 
P. O. Box 444 
Columbus, Ohio 43216 
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Summary 
This chapter consisted of a listing of thirty-six 
new or recently revised HILD book series. A brief des­
cription was given of the format of each series, and 
reading and interest levels were given when they could be 
obtained by the writer. Publishers' names and addresses 
were supp1ied so that the materials themselves or more 
info~ation about the materials could be obtained by the 
reader. 
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Sources Listing Books for Poor Readers 
For an excellent list of sources of materials 
for poor readers, the reader is referred to George 
Spache 1 s seventy-item compilation, Sources of Good Books 
for Poor Readers, published by the International Reading 
Association in 1969.1 In this list, Spache included only 
those lists compiled since 1954 unless earlier lists were 
of particular merit. 
As a supplement to Spachets list, the writer has 
included the following list of sources. These sources 
were not included on Spache's list because of their small 
size, because they were compiled after 1969, or because 
Spache, for unknown reasons, did not include them. 
Colorado State Department of Education. High Interest, 
Low Vocabulary Books: A Bibliography. Denver: 
ERIC Document Reproduction Service. ED 011 724, 
1965. 
(To obtain fifty-one page hard cover bibliography, 
1George D. Spache, Sources of Good Books for Poor 
Readers (Newark, Delaware: International Reading Associa­
tion, 1969). 
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send $2.04 to Colorado state Department of Educa­
tion, Denver, Colorado 80203). Lists 2,129 books 
by vocabulary level. Vocabulary level, interest 
level, author, title and publisher are given. 
Books range in readability from primer to grade 
seven and in interest from primer to grade twelve. 
Publisher's addresses are included. 
*Cramer, lvard and Dorsey, Suzanne. Read-Abil.ity Books 
for Junior and Senio~ High Students. Walch, 1970. 
BrieflY annotated list of 1,850 books grouped by 
reading levels (grades 1-8); interest levels also 
indicated (grades 1-12).* 
Kinzer, John R. and Collan, Natalie R. "How Hard Are the 
Simplified Classics?'! English Journal 40 (April 1951): 
210~21l. A list of twenty-seven adapted Classics 
titles, their publishers, original authors, and 
difficulty levels according to both the Flesch and 
Dale-Chall Formulas. 
*Leibert, Robert E. (Ed.). A Place to Start (University 
of Kansas Reading Center, 1971). Computerized list 
of over 7,000 titles arranged by increasing level of 
reading difficulty according to topics; interest 
level also indicated. 
* All entries marked with an asterisk were taken verba­
tim froln Albert J. Harris and Edward R. Sipay, How to In­
crease Reading Ability, 6th ed. (New York~ David McKay, 
1975), pp. 537-538. 
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Manitoba Department of Education. A Banquet of Books. 
Winnipeg, ~Ianitoba: ERIC Document Reproduction 
Service, ED 117 681, 1975. BoolG are listed in 
three categories: picture books (intended especially 
for primary children); fiction (including adventure, 
mystery, animal stories, fantasy, science fiction 
and sports); and nonfiction (including biography, 
haunted houses, U.F.O.'s, hobbies, entertainment, 
Indians, sports, et cetera). The bool~ repre­
sent a wide range of high interest material though 
not all se1ections are of a 10w reading level. 
Each entry includes bibliographic information, a 
brief description, print size, vocabulary range, 
and reading and interest levels. 
*Sister ~!ary Julitta and Sister ~fichael1a. 1tA List of 
Books for Disabled Readers,n Elementary English, 
1968, 45, 472-477. Lists books of first- through 
third-grade difficulty based on experience at 
the Reading Clinic of Cardinal Stritch College; 
Spache readability score also given and interest 
level. 
Nealon, Thomas E. "The Adapted Classic in the Junior 
High School." Journal of Reading 9 (March 1966): 
256-262. A list of about sixty adapted classics 
with publishers, original authors and reading levels 
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given. Reading levels, unless otherwise indicated, 
were confirmed by tIle Dale-ChaII, Flesch, or Spache 
formulas. 
Reading is FUNdamental (RIF). RIFts Guide to Book Selection 
1973. \vashington, D.C.: ERIC Document Reproduc­
tion Service, ED 074 455, 1973. 
(To obtain ninety-five page hard cover bibliography, 
send $3.29 to Smithsonian Institution, Washington, 
D.C. 20560). Annotated list of paperbacks especially 
for elementary school children but also contains some 
listings for older children. Specific booklists for 
Black, American Indian, and Spanish speaking chil­
dren are included. Reading and interest levels are 
given for each entry. Publishers and their addresses 
are included. 
*Roswell, Florence G., et ale Selected Reading Materials, 
~ev. 1970. New York: City College Reading Center, 
School of Education, The City College. Lists useful 
books, workbooks, games, and so on, indicating 
difficulty and interest levels. ._,~ 
*Spache, George D. Good Reading for Poor Readers. Champaign, 
Illinois: Garrard, 1976. Discusses principles of 
c}loosing books, contains listing on: trade bool,s 
useful with poor readers; adapted and simplified 
materials; textbooks, workbooks, and games; 
magazines and newspapers, series books; book clubs; 
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indexes and reading lists, programmed materials; 
and visual perception. Appendix gives directions 
for Spache readability formula. Author and title 
indexes. 
Spache, George D. Good Reading for the Disadvantaged 
Reader. Champaign, Illinois: Garrard Publishing 
Company, 1970. Discusses the problems in dealing 
with the education of minority groups. For each 
ethnic group discussed, a supplementary reading 
list is given which is arranged into primary, inter­
mediate and Junior High-secondary levels. Reading 
levels are given for each entry along with publisher, 
author, title and brief description. 
*White, Marian E. (Ed.) High Interest-Easy Reading for 
Junior and Senior lIigh School Students, 2nd ed. 
New York: Citation Press, 1972. An annotated list 
of hundreds of easy to read books for use by reluc­
tant, not disabled readers, listed by eighteen 
subject categories; broad range of reading levels 
indicated. 
Zinck,	 Ann R. and I-Ia\V"kins, Karla J. "Books for the 
Reluctant Reader. f1 ~"lilson Library Bulletin 50 
(ltIay 1976): 722-724. Lists bool<s for reluctant readers 
in primary tllrough junior high grades. All books 
listed have high interest and ease of readability. 
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Books are categorized according to content area 
for which they are appropriate. Reading and 
interest levels are given for each entry. 
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Interest Inventorl and Background Informationl
 
1. 'Vhat do you like to do in your spare time? 
What do you usually do right after school?
 
In the evening?
 
On Saturdays?
 
On Sundays?
 
With \~~om do you like to play?
 
2.	 How many brothers and sisters do you have? 
How old are they? 
Do you play with them? 
3.	 \~at kind of work does your father do? 
lVhere? 
Does your mother have a job too? 
'- lVhat? 
If your mother works, who takes care of you when you
 
come home from school?
 
'Vho gets your breakfast?
 
Are there any jobs you are supposed to do regularl'y
 
at home?
 
lOriginally formulated by Paul Witty and David Kopel, 
but adaptation presented here is from William Kottmeyer, 
Teacher's Guide for Remedial Readin (St. Louis: Webster 
Division, McGralv-Hill, 1959 , pp. 37-39. 
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4.	 To which clubs do you belong? .:~ 
What do you do at your club?
 
How long have you been a member?
 
Are you an officer?
 
5.	 Do you go to Sunday School or church? 
6.	 Do you take any special lessons?
 
How long?
 
lVhat are your hobbies?
 
7.	 lVhat tools or toys do you have?
 
lYhich do you like best?
 
Do you let other children use your toys?
 
Is there any tool or toy you want badly?
 
8.	 Do you have an allowance?
 
Have you ever earned any money?
 
How?
 
9.	 How often do you go to the movies?
 
With whom do you usua11y go?
 
lVhich are the two best movies you ever saw?
 
'Vhich of these kinds of movies do you like best?
 
Comedy, Sad, 'vestern, News, Love, Serial, r..Iystery,
 
Gangster, any other?
 
\Vho is your favorite actor? actress?
 
10.	 Do you have a television set? 
'~at are your favorite programs? 
How much time do you spend watching television? 
11.	 [Omitted: referred to radio programs] 
12.	 Have you ever been to a farm, circus, zoo, art 
museum, amusement park, concert, picnic, ball ga~e, 
another city? 
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Have you ever taken a trip by boat, train, bus,
 
auto, airplane?
 
'Vhere did you go?
 
\fuere· did yo'U go last summer?
 
13.	 Do you have a pet? 
''/hat? 
14.	 lVhich schools llave you attended? 
lVhere? 
Do you like school? 
'~at subjects do you like best? 
lYhich do you dislike? 
15.	 Do you enjoy reading? 
Do you like to have someone read to you? 
How much time do you spend just reading? 
Do your parents encourage you to read at home? 
\¥hat are some books you read lately? 
Do you have a library card? 
How often do you use it? 
Do you get books from the school library? 
How many books of your own do you have? 
\~at are some books you would like to own? 
How many books are in your home? 
"~at kind of reading do you like best? History, 
Travel, Plays, Essays, Adventure Stories, Science, 
Poetry, Novels, Detective Stories, Fairy Tales, 
14yste_ry Stories, Biography, 1-Iusic, Art? 
\'1hat nelvspapers do )TOU read? 
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lfuich part do you read first?
 
lfuich part do you like best?
 
Do you get any magazines at your house?
 
Do you read them?
 
~lliat is your favorite magazine?
 
16.	 What would you like to do when you grow up? 
\ihat would your parents like you to do when you grow 
1 ~? 
1The reader may find that not all of the questions 
contained within the inventory are appropriate for the 
junior high student. It is recommended that the inventory 
be used and adapted to fit the needs of the student popula­
tion under consideration. 
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